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TAXonOMY OF ADMimSTRATIVE INFORI^ATION NF.FOSi 
AkN AID TO EDUCATIONAL PIJVNNINCi AND EVALUATION 

Xn 1965, t'le foderal government too>: steps to encourage constructive 
change In education through passage of tha Elementary nrid Secondary Education 
Act. The act required that schools receiving funding provide an evsluatirn 
of tholr project e <o that local school systems and responsible organisations 
at the state and federal level have feedback as to the effectiveness oi 
various innovations . 

Difficulties arose because school systems lacked personnel capable of 
>'arn'ihg out a goxl evaluation. More important, it soon became apparent 
th\t .‘.Ittle was kiown about educatlenai evtiluation. 

In response to these problems, the Ohio State University Evaluation 
Cents? and the Co?umb'.!S, Ohio Public Schools undertook a collaborative 
evalua.ion project. The purposes of tha project verc io evaluate the 
Colunvbus ,’ubllc schools* Title 1 Projects, to train Colun)>us Public school 
personnel m avaiuatlor. techniques, to provide a setting for research in 
avaluation, *nd lo develop an evaluation department for the Columbus Public 
Schools. Tha vr. tor's study of decision theory is an outgrowth if thie 
collaborative e^’iort. 

The Ohio Stete Univeraity Evaluation Center postulated that the purpose 
of evaluation la 'o provide infomttlon for declslon-naklr.g. An examir.ation 
of the literatite, however, revealed that the value of such a premise vas 
limited because of several deficiencies in existing educational declaior 
theory. 

The writer identified t»a> major inadequacies which v«ere felt to hamper 
the task of evaluation, rirst, the literature did not offer a framsvork to 
help an avaluator anticipate the kinds of decision situations information 
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Ja to servo. Second, oven If the decision sltuat.lons were known, thoi*c was 
litUe In decision theory 10 help the evaluator decide cn the information 
to pvovlde . 

n »n earlier work, tie writer attt>t(\pted to provide a '^ramework to aid 
in tho anticipation of decision situations.^ Tiic -lurpose of this study is 

to answer the second need, the need for a fraioawork to help evaluators and 

« 

edninisirators anticipate nformation needs. 

Sucir. a framework would bo a valuable asset ';o adniinistrativa decision 
making, i'lnco tho quality o?^ Administrative decisions depends in part on 
the inforsiation the administrator has, incomplete or wrong information will 
be reflected In his decisions. Thus, infonration needs must be anticipated 
in order that information •lathering may ba planned. An adni, '.Istratov who 
does not plan for feedback, is leaving it to chance -'.hat he will get tho 
Information l\e made to rxui the project effectively. By so doing he Is 
also leaving :he direction of the project somewhat to ch,\noc. In practice, 
sli'jAtlons sVQi'.tu.illy become s> tericos that thej attract the adminlKtrator’ s 
attenticii. But .liten much unnecceeary effort covUd be avoided if the developing 
aitu.>tion were epc.tted or anticipated earlier. 

the follo*winq account describes an attempt to provide a framework to 
eld edministrators xnd evaluators in anticipating inforsation reows. 

C b;,«cti ve 

The purpose of thv study is to de’/olop a classification syttc.'s co'-’arlng 
. t'le range of adninlstriitlve information needs involved in the efforts cf 
local sehcol adminlstr* tors to bring about positive char.ges in their school 
systass. The classification system should enllghven ad/ilnlstCAtors as to 



ett, Jack M. "A tic.'clon Process and clatsl flcatlo.n Syster for Use In 
Planning Kducatlontl change", produced ar.4 dlstrUsitcJ by the Evaluation 
Center, The Ohio State University, 1961 

^0 oiV-t'i'il 
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tlo infomation they ouqht tii con6iv{cr and evaluators as to the Informrtion 
thiy should provide. 

Settin g 

The set of decision sltevtionr. on which the study i« leased was cjllt ted 
as ]arfof the Colurabus Project. 

The Colunbus Title 1 Prog .'an consisted of an array of eight prc ' octs 

focuicd on specific problems Cf>m;.'.on to disadvantaged children of th# inner- 

city. The projects, as they oi orated during the sclic>ol year 1966-t*, when 

the present study began worei 

>ft er"Scho ol Stu d y C e nters Project - to provide a place 
for study staffed by adults who would oncourag? and help 
students in tho preparation of their homework assignirents. 

Bi isic Mathe matics lmpr o vcr*.ont Proj ect - to provide 
rt'mediaticn Cor inner-Vlty pupils who were not achieving 
at a level convaensuratc with their ability. 

Pt ading Improyerc nt Project - to provide concentrated 
reading instruel^lon for disadvantaged student^i who 
vrre not reading at a level commensurate with their 
alllity. 

Elew^ntar y Counseling Project • to provide counseling 
service for dl cadvantaged students in Kindergarten 
through sixth grade. 

Knrlc Taent bnit project - to provide additional 
insttdetion in langA\ag*ft arts to disadvantaged children 
along with an adnlnislrative structure (four teachers 
for three classrcotns) designed to allow primary 
teachers to make better use of their time. 

Be* 1th So 1 vice 8 - to erpaiv) and refine the medical 
and icntal services presently operated by the Colwrbus 
Public SchKx>l Synten in order to provide tsore medical 
and dantsl care for disadvantaged dtudents. 

Regio nal fctvlce Center s Project s • to establleh service 
centers ^throughout the Vnner-clty for the purpose of 
providing resource materials and other curricular 
services in elementary school science, foreign languages, 
art, music, and physical education. 

All eight Title 1 Projects were under the direction of Pr. Joseph l>avls, 
.Assistant Superintendent, Under bt. Uevts, vers eleven project directors 
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(four for the Enrichment Unit Project and one for each of the other projects) 
who had primary responsibility for directing the projects. 

The staff of the Evaluation Center included hroject Residcni s 
(Columbvie Public School teachers and a cchool nurse on loan to tie 
Evaluation Center) and Research Asslstauts who took pritsary respensibi llty 
for performing the evaluation of the Title ) Projects and for reporting 
their findings. The evaluation structure was such that at least one 
Project Resident or Research Assistaut was assigned to each project. 

At evaluation data was processed, the rcsulte were reported at monthly 
sessions and in written interim reports submitted to the Columbus Public 
Schools. A final evaluation report was submitted at the end of thr school 
year. 

Prc:cedure 

The approach taken by the researcher assumed that the purpose of 
information is to aid in making decisions. Thus, an extensive list of 
administrative decision situations was fonred by ironitoring eight Title 1 
projects (After-cchool Study Centers, Sasic Mathematics lraprov<>ment , Reading 
tmprovement, Elementary Counseling, Enrichment Unit, Health So.'vices, Pre<^ 
Kindergarten, Regional .Service Centers) of the Columbus, Ohio Public Schools 
at follows I 

evaluation report sessions, held monthly for each project 
were monitored for decision situations. 

Project resident evaluators jiogged decisions situations 
vhlch they saw arising outside the evaluation report 
sessions. 

Project directors were debriefed monthly for decision 
situations which confronted them between meetings. 

(Later discontinued due to tire requited of directors.) 

Evaluation reports were reviewed to identify potential 
decision situations. 
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The results of this tnonitorincj < ir conjunction with information obtained 
froi*. the literature I «'erc uued to form an extensive cot of decision situations 
arlrin^ fxem public «th'>o3 projoc^ts. TV in set and a rational decision process 
(recognizing and defining problem; establishing cause of problem; establishing 
criteria for judging innovations; exploring^ chocsingr And trying potential 
innovations! finalizing and inplementlng cecision)^ developed earlier by 
the writer provided the I'asis from which informatiort noeds were inferred 
and c.assified. A tentavive form of the proposed taxonomy was distributed 
to merbers of the profcstionsl staff of the Ot^tario institute for Stvtdlos in 
Educat on for their auggu^itions. When the researcher considered the^e 
suggestions constructive, they were Incorj^orai ed Into the classification 
system. 

Results 

In constructing a classification syitesi/ ons feces the problem of 
defining meaningful and mutually exclusive categories. To tliis end the 
reseerchir has chosr i to classify information needs according to the stege 
of the decision process in which the Inforpailon is ru:«-dod end arcordlng to 
focus of ;hange, that is, the part of the project or ochool eystem for which 
change is being considered. The resulting texonomy is given in figure 1. 

It iltould be noted that in developing the taxonomy the author has 
divided responsibilities in th decision process between the edministrative 
staff and tic evsluation teas. According to the taxontAy the evaluatloa team 
ie prlmaril) responsible for locating present or potential inconiistenoies 
and presenting then along with their probable causes and effects to administrators. 
These report* should be accompanied by tha evidence and its source which an 
adnlnistraior c>n then accept or reject. 

On the other hand, it has been assumed that it Is primarily the 
responsibility of the admlnistretor to mate the aubdecislor.t that are Involved 
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Ibid. , page 1* 
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larj^l 

(Who?) 



Gtnciat Folk)’ 

<\Mu( ire (he |ercul 
pfojcci guMclit^ci?) 



Objeciivet 

(Whil? To whom? l!ow’ 
much? B^when? Wilh 
whit pfiofil) ?) 



hogtim 

(How?) 



Rewurcti 

(With\^hil\^ 



^heduWs 



t>0piiin IVtky 

iRTtti are pvii(khne^ 
for Ktionwithit^ &be 
prolecr?) 



f 



1. RfcoflftlllOrt of Piobiem 
(P4it€Ol or Potintlai) 
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Incon ^iMcrklcs between target and 
student and community r>ceds, capa- 
bilities, and desixet; project capabib 
irics, responsibilities and priorities; 
etc. (Arc appropriate students 
included? Are irpotlant chiMcler* 
of the target proup taken into 
account ) 



lr>consislcndcs between general 
PlPlcct guidelines and larpet and 
community needs and wants, prior- 
ity of project, resource availability, 
best knowledge, etc. 



Dafiriltlon ol Problem 



3. 



/Is 



Cilabllshmtnt of I 
Cause of Problem 






Inconsistencies betw cen objectives 
and largciind com.nunltyneeds 
ar>d wants, project responsibilities 
and capabilities, best kr>owkdgc, 
etc, (Do objectives reflect the needs 
of the students and the responsibib 
ities, capabilities, and priorities of 
the project?) 



Description of Inconsistency. . — — 

(>^'hat it i% and what it is not) 

Details of present and potential efTecIs 
of the problem with supporting evidence, 
i.e. past experiences and experience of 
others with simihr probkms, specula- 
tioni of those closest lo the probkm, 
etc. (Cany probkm lo its ei^.) 



Description of possible o 
probkm wifh supporting 
i.e„ past experience or Oi 
of others, simulfincous e 
theoretical relationships, 
of those a ffee led. etc. (( 
lo Its beginning.) 



Inconsistencies between the piogfam 
desired outcomes, I k>i knowkdge 
ele, (Docs the program on the whok 
arnl in pari do w hit is intended artd 
is ft the best w ay of doing it?) 



fnconsistencks between te source, 
pedorroince ^ ^e. allocf Hon, 
aeouisillon, and_di$x^ 1 ar>d the 
efr»cknl and effective running of 
the project. (Are needed rr sources 
availabk and functfcriing properly? 
Are belter resources aviilibk? Are 
acquisition, maintenance and disposal 
procedures working?) 



IrKonsisfenckt be tw ten oroke t 
s; heduks a nd project needs, com- 
peting scheduks, etc. (Do project 
scheduks cofiftkt intetnalTy af^ 
cxkinaFy and ate they eonriMent 
with the efftcknl and cDedhe 
tufkiicfliiig of the project?) 



f(HtmchteiKkc Mween estabhshed 
Mttcins otKiioft and the welfare of 
an the/ affect. (ArcestabH^hed 
patterns of aetk^ the best given the 
ckiwm'lances?) 
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3. Ciiabliifiment of Probabla 
Caut* of Prootim 



Taxonomy of AdminislTalivc Informalion Needs 



4, Citabtiihm«ni of Crittrla fof 
Judging Aikernit^t Inoovatloni 









5. Exploration of AIttrnatIvts 
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6, Otiign of Potinilai Innovi 



A 



D«Kfiption of possible causes of ihe ■ 
problem with suppoiling cvidencf« 

I.e., pasi experience or ihc experience 
of oiheri^ simultineouf events, 
fheorclicil retaliorships, speculalions 
of Chose i free ted. etc. (Cany probleir 
to fti bcf mning.) 



.t fTccIs wanted and unwanted by 
those responsible for or affeefed 
by the project. 

f ffeds that should be soufthi or 
avoided according to experts or 
theory. 

Rationale or motivation for the 
above. 



How others have dealt w ith similar ^ 
problems. 

Suggestions by those involved v^ith or 
concerned aboul the problem. 
Alternatives suggcslcd by cxiHils or 
the hfecature. 






N>^ 



Uelath'e importance of possible 
ertecCi accordirtg to (host affected, 
those responsible for the project, 
expeilsor theoty. 

Rationale or motivallon for the 
above. 



Experience of others (other t 
research, etc.) viih slmihf ini 
Outcomes of potential innovi 
ralionalci as predicted by th 
would be affected by or tcsp< 
for the proposed innovations, 
Predklioni of experts concer 
comes. 

RatfcOakifot these ptedktio 



DcKtiplkm of ivailabfe rcsosi 
human and material). 
Description of relevant porti 
system in whkh an innovaiio 
made. 



hfute I 













0«tf9n of Po«nt^il Innovation 



?. Triaf 




xtkncc of olhcHlolhct ?c!iool<, •- 
;aich, cfc.) With similar inrovaiions. 
Icomcscf polcnlial Innovationi with 
ortalcs at prcJktcd b> those who 
ukJ be affected by or responsibk 
the proposed Innotationt. 
dktiont of cxpetlt ccrK'trnin| out' 
rtet. 

ikrnaks for these pr^dk lions. 

icttpcion of rvailabk Kscwircct (timeT 
nan and material). 

Ktiplicn of relevant por tioni r f the 
tern in whkh an Innovation is to be 
ie. 



IkKiiption of proposed innovation. 
Altcrnitke ways of tcstini; proposed 
innovation. 

RequLremenU of and pay off for 
alternativr modes of testing proposed 
innovation. 

Dttaiplion of s> stem In w hkh test b 
lo be made. 

^ IXscHption of proposed irlal, 
TnconHstcrckibclwtcn the proposeo 
tr'al and the system In w hich It is lo 
fe infilled. 

I^obkms of the implementation and 
trial processes and their probable 
causes and effects. 

. Aitetnativt cortectice measures and 
their ptobabk effects. 






S. Ofcition Pofni 



rcrformance of the potential 
Innovation on ImporUnl criterion 
vailabks both anlidpitcJ and un* 
anticipated. 

Comparisons of polenlial innova- 
Uon with other courses of action 
about which there Is information. 
fVobkms of desert, lmpkmentitk>n 
arvd functioning teveaM In the 
lilal. 



vk 



9 . I mu la mem at I on 



Description of proposed innovation. 
Description of subsystem in which 
innovaCio.t is to be insialkd. 

I neon dsle neks be tween proposed 
innovation artd sub-system. 
AlkrnalAe skategki for resoNing 
hconsislencks. 

Require menu and probabk pay* 
off for each strategy. 

Probkiniof impk.nerlaiion process 
and their probabk causes and effects 
Altf maffY,' corre cth^e measu«'es and 
tVii effects. 

Outcomes of impkmenution Mt.d 
correctise meajuNs. 



vl/ 
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in the decision f rcctco such e.strshllf^l inq the crit^ri^ /Vr jud<}lng 
^■iltocnnti VOS, d‘Vti'jriln^ notentlal innov^t loris , denifU'inii Mil ^r-plonontinT 
trial of patent ial innovaliohs, and d<jsiqnJ;\(/ and i!nr«l^r\cnl i nr i; plorcntat icn 
procedutcr,. T^he rcsi.onsihi 1 * 1/ of the cvaUiition team is to i;orvo these 
su^/Jocl5loi!H iy providing; the nocettsaty relevant infoiTuttf on. 

TJio autlor that If an ad^ninictrator js able to antjoipv^tc 

j)r<^bb*ri- OT bo aware of probJo’ns an thvy arise, his 0 KpDi'i*U'o alor.c often 
provides Mm ‘.vith r.ufflcionl KriOo'lod'jo to make rnany of Uio rcccsS^cry 
Trents. peihaps Me rc>st ir^t^^rtant thoJqh nost difficult of the stasis 

of decision oiven in the ta<onovvy J*> problcrr rcccKjniMoij . becMiso of its 
iriportanco , a rern detailed aid to j)roblcn recognition ban Ixcn iacludcd In 
the append i < . ^ ^ • 

The relative ir^vataset of other jh'iscD of the docisico j ioto^a deperils 
a greet deal on tho nature of the do'irion. lor Instarco, the trial phase 
nay b.j ne*r.rrp}iasi a»:J or oliiiinMcd vjon tnaxivitvng utUity Is rclalivelv 
uiiiTpt^'^l nat In huyiny pajjer clip?), tr>o ta.iQ conrufnlriq , too ics.tly, etc., 

01 when a trial is Jrpostlblo <as in d*^cid:ng whether stodnnts should La 
forrittfd to Votch the launching of the fivet roc^ot to Ha*s or iMde to 
ccr.tinn- wj^h t> ?ir regular fljJio*;). 

Per th.< j ti-^asen and oti.ers, the importance of information alno varies 
with the nature <*f the decision* Tor n^anple^ an evaltiator shovldi 't «|x*rd 
too i^uch tiro K'oVii/t for aJtrr/’ativo >lnds of paper clips >\jI should lfy>k 
^stenr.Jvcly for potent inlly U t t^r vcv$ of obtain! ho otjectives. 

Tt^c tayon:t^y will not help evaluators det'jmiAC the importance of 
lnforft;».t.irri. Tw useful guideline!! for tMa purpose are the Ireoit^rce of 
the deci^^i h'^lrq setvud %nd the rolsvance of th5 isforrrtlon th thn dociaion. 
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Tlio dociBion process has been presented as if it- proceceJod in a 
continuous fasliion from Problem Recognition to Implementation. This is 
mislead^ ng« for dccision~makurs often find a need to reassess and alter the 
results of some previous stage. Tor example, the search for alternative 
courses of action or the trial phase may uncover or bring to mind criterion 
variables of importance to the final decision that v;ere overlooked when the 
criteria were first established. Subsequent phases of the decision process 
may also shod nev; light on the relative import >ncc of the criterion variables, 
Wliat this moans to an evaluator is that his task is not a linear one cither. 

In other words, during each phase of the decision process the evaluation 
team should continually search for information that Indicates that a 
reassessment of an earlier phase is needed. 

Finally, the writer would like tc comment that although the Taxonomy 
of Administrative Information Needs assumes that the goal of the decision- 
maker is one of maximizing utility In terms of criterion variables, it is 
often true that one of the criterion variables Is the satisfaction or 
reaction of school constituency. Thus, the author claims that satisfying 
or bargaining models are a special case of the model presented in Figure 1. 

The taxonomy must be used flexibly but where the stakes are high, 
every effort should be made to follow all applicable steps of the taxonomy 
closely. 

Dlseuasion 

The author believes that the area of greatest potential for the 
Taxonomy of Administrative Information Needs lies in its use as an evaluation 
model* Formal evalaution is becoming more and more necessary as the demand 
for excellence increases and school systems become too large for adminl.stracors 
to remain informed without assistance. 
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According to tho taxoricny the eviiluatlon tcan accir»tt; the odniRistraLcr 
by cxtiirtining tho target/ gonoral policlr>s:, objectives, program, rocovirccs, 
schedules, and progrcun policy for inlcrrkal and external inconsistencies 
(ptoblerjis) . Kxarnplcs of Incunsisteneicf; tliat tho tc;am iriay detect ere 
failures to iPoct the noc*d:. of 5or.o groups of fitudor\ts, failure to produce 
tho results Specified by the ohjocti^os, discovery of a potentially better 
way of producing tlic dohired results, etc* *9uch iuconsistorjcies arc brought 
to the attention of admirjiGtrf^tors along vuth their poosihle caiu:es and 
effects. Vhc initiative then hacomes tho adninistrator*s, c*s it is his 
responsibility to decide what action, if any, should bo taVen* 

As the Adr.iriictrator initiates the oJianoo process tho evaluation team 
must bo ready to supply hlr\ with the information he needs to Make sound 
decisions. The taxonomy susqcst g that infonnation rclcvrint to a decision 
may include tho effects desired by those closely related to the problem, 
changes suggested 3 a' chose affected by t^lc problem, strategies others iiavo 
used in dealing vdth sinllor problems, a description of the system to be 
changed, etc. 

Helatod vork which may ho of interest tc tho reader are partial listings 

1 " 2 

of infonntion ricody by Foley , and }{tinii\ond , and the evaluatici strategies 

14 ^ 

of Provur? . Si:ake , end i«tuf f leboc^ar^ * 

Walter Foley, 177--18S. 

RohorL Ka-mond, '"KvaU^ation at t.hr local f.cv'^V, produced and 
diGtri-huted by T*ht Evaluation Center, Inn Ohio ijtate Unlvcrsiv.v, pp* 7-9. 

Malccln Prevur, 'Evaluation of Cnnoirio m^orams in the School 

Sv-*cr:’\ Evaluation ; Mew Fole^, Vew Keans, The Sixty-Eighth 

Vcar):ool: of the ;:at.ionai* .society for the Study of .Educntlcn, Fart 11, pp. 
242- 2£ 3, i939. 

Rcbc?rt E. Stake, "':ho Countonanco of fducatictial Evaluation", Torchers 
rXVn/(7), pp. S23-540, 1967. 

Dauic-1 L. Stafflebeanr "T;i^ and 7vhMs?r of KV'iiuat ion In Title III'', 

y. J iiri' . V A ( 3 ) , i>p. : .*! G-* 1 3 3 , Juno , 1 9C 7 , 
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Tli '2 work of Stufflcb?an Iv of special intwamst ns it procrcdocl on tJm 
premise used in this p«%poi 4 that the purpose of oveluatlon is to serve the 
infoiTicition needs of decision makers. 

The v;riter hclievcB th-At tho classification for decision 

situat.ions^ developed earlier by tun author and the taxono:’ny of c'.diniiiistrat ivo 
infonnatlon needs dovclopcd Kercin will greatly facilitate the work of 
evaluation teajns. Much renairis to Ik? done iiov;over, for there is still 
little direct help for the evaluator In chttorminl»^n how to gather infonnation 
or where to find infonnation, 

Additional research ann dovclcpinont is needed in these areas as veil 
as in testing and refining t!i0 proposed taNOnorny and classification system. 



Ott, C£. cit , , pp. 87-91. 







Jack M# Ott and Sheila Fletcher 



^ • yar qot ( v:ho? ) 

A. Apnx’on yiatinr gs of .Target - Does the* target include those and only 
those who should be included? 

D. Vjpv/ p f Taren I (homoqoncoas , grouped accorclinq to ability , etc.) 

Is vio'w of target consistent v;ith target group characteristics 
which ate important to the best functionirig of th.o project? 

•^<^neral Vplicy (Wfjat are the general project guidelines?) 

A* P roic cL Rosponsi bll itv - Is area and extent of project responsibility 
consistent with the total school and community program, target and 
community needs and wants, and project capabilities? 

Projec t Restrain ts (funds, time, space, etc.) - Are restraints 
placed upon the project consistent with requirenonts of area and 
extent of rosponsibi lity, priority of project and resource 
availability? 

Pjto qram Constr uction - Arc the guidelines for program construction 
consistent with project restraints, area and extent of responsibility, 
target characteristics, and best knowledge? 

Reso u rce Aenu isitjo M, Stcra nr* and Dispo sal - Are guidelines for 
the ostabl ishmenh of resource acquisition ard disposal procedures 
consistent vitJi needs, school policy, legislation, ard the best 
interests of ell affected? 

b'* BQKOv^cn rare and Maint f^ naxtc c (reoairs, in*-scivice training, etc*) 

- Are guidelines for tlic establishment of :cnsource care and 
maintenance procedures consistent v?ith needs, resource characteristics^ 
costs, and resource values? 

general guidoliros for scheduling conolstent 
with project no(;ds, target needs, project priority, and ether 
coTpet inn sci.< d\:lcs? 

3* Objectives (Khat? To vaom? how much? By whonV, With what priority?) 

objectives consistent with nrojcct rcsponr.ibilitios, 
and the needs and aspirations of the target nonbers and cermunity? 

B. Opcxation^ ) zatj on . - Aio ways of nonltoring t«^rget progress efficient 
and consistent with best knov’ledge concornir.q obs.^rvatton and the 
best ir.tcronts of tliosi affected? 
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C. Poelrcd Bxtent Are dosirod extents of cUflnqes consistent with 
tarqet noedn and capabllitleUf project capabilities, and time 
allotrcnt? 

Priority - in the relative inportance of objectivci consistent 
with the relative importance of target and community needs and 
interests? 

4. Program (Hov»?) 

A. Treatments <curriculum content, etc.) - Arc treatments consistent 
vith objectives, target characteristics, available resources, 
and present state of knowledge? (Do they work and are they the 
best available considering the situation?) 

R, Treatment Organization (prerequisites, year offered, etc.) - is 
, treatment organization consistent with target characteristics,- 
objectives, available time and resources, and the present state of 
knowledge? (Are treatment arrangements the best for the situation 
and purpose?) 

C. Personnel Cla s ses a nd Roles - Are classes of personnel (administrators, 
teachers, supporting staff, etc.) and their roles consistent 

with project needs, capabilities of avallablo personnel, and the 
principle of efficiency? 

D. Physical Resource Type and Use ~ Are types and actual and potential 
uses of physical resources (clasurooms, tables, books, experimental 
apparatus, etc.) consistent with project needs, resource 
capabilities, and the principle of efficiency? 

E. Resource Obtainment and Storage Procedures - (Internal resources, 
o.g,, movie projector or chalk from supply) Are procedures for 
obtaining and storing resources internally consistent with project 
and personnel needs, resource characteristics, and the principle 
of efficiency? 

F. Cooperating Outside Groups - Is the project's co-operation with 
outside groups consistent with outside group interest and relative 
contributions, project needs, and the principle of efficiency? 

a. Cooperating Outside Group Poles - Are roles of cooperating outside 
gix>upr consistent with the best interests of both the project and 
the outside groups? 

B. Bvaluation Information - Is evaluation information collected - 
consistent with the infomation needs and wants of the projsct 
staff, school staff, staffs of cooperating groups and organizations, 
and school publics? 

I, Information Collection and Analysis Proeodores - Are information 

collection and analysiT pr^cdures consistent with Information needs 
and wants,' characteristics of subjects and information usors, and 
■ the state of knowledge concerning’ appropriate proct iros? 



ERIC 



n 



" ^‘' informtlon r.torage and 

retrieval ef l5ri( nt and secure? 

'' cf"'r<tu!)icat ior. cJl*lnnel^: work and arc 
tJiey consi ?5toi»t \:ilh Vac bcut furicVi oni n<i of tV.o j)rojcct? 

of Ccnnanlration - Are fotn^ of coiii’unicatj c i clfictent 
and achinvinij the desired impact? 

Re s our C O r> (With V,?uV?) 

^l^^catlon of fundK for salaries, rvrehasos, 
etc. consistent -./i th the market, the needs and priorities of the 
project, and tliO availability of funds? 

Standards for Posoorccs - Arc standard'*; for beginning and continuing 
onplojia'^nt of porcJonnol and the purchase and continued use of 
phyeical resources consistent with the supply, value and desired 
role or function? 

Resource Al loca tion - Is Acsiqv.roont oi rosourcen to specific 
roles and functions corisistent v;it)‘< supply, resource capabilities, 
and the needs and priorities of the project? 

Pet formance -* Is the por^or<r.ance of each resource consistent 
v/ith that oypocted or desired iu ica role or function? 

resource maintenance • 
and inprovnnent consistent with project nee.b; and pricrites and 
resource naedf* and characteristics? 

Acquisi tion arid Djj^posal^ Procedures Arc acquisition and 
dicposfil procedures effective* efficient, xnd consi.itont %*ith the 
host interests of all affected? 

T ime Allobmont - Is tirno allotmoTkl connisten:, with project neods 
and prioiities, available time* and the best int;orcots c*f th.ose 
effected? 

gchc dales (l/hen?J 

Are thr tine schedules In each phase of the project consistent with 
the efficient and offoclivo running of the project, the needs and 
wants of th^ target and staff, and conj)cttaq scheduler, of other 
nchool and outside groups? 

^ro^r^tn Policy (l^hat are the guide! iros for action vitl;ln the program?) 

*' present policies consistent with the need 
for policy and arc they the In term?? of all affected? 

t\. l^oljcy DiforceTj ent^ - Are net f^olicios known and enforced? 
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